The main purpose of this study is to reveal the view of preschool teachers who are in the first five years of the occupation about mentoring programs applied to them. To reveal the experiences and opinions of the teachers, the qualitative research design, phenomenology, was used. To determine the preschool teachers who are in the first 5 years of their occupation, criterion sampling from purposeful sampling methods was used. To achieve the purpose, the semi-structured interview form was applied to the teachers. The answers were analysed by using descriptive analysis approach. As a result, the teachers said that they have problems in communication and classroom management because both they are inexperienced and they are working with small age children. To overcome these problems, they develop their own ways mostly with trial and error. In addition, in the process of pre-service teachers' education, they feel lonely. In the process, they do not take any help from any experienced teacher or any other helping resources. Also, they claim that the pre-service teacher trainings do not serve for the aim, and the process is just a formality. It is offered that teachers might be adapted to the profession with the help of special professional trainings and quality mentoring programs.
Introduction
Education is one of the most important criteria for a society's quality. A person spends a considerable amount of time in the mainstream schools. The quality of the physical environment, the education, and the teachers in the mainstream schools has a critical impact on the person's future life circumstances. In the school, quality of the physical environment and education are related with the quality of the teachers. If teachers are received the high-quality material and nonmaterial resources, they might be able to have self-actualization. Therefore, self-actualized teachers become capable of enhancing all the factors they have impact on. As it is known that the future of the society is in relation with the societies young members so it is also relating with education and the teachers who are the practical applicators of education. The value for the education and especially value for teachers shows the developmental level of the country (Gül, 2015) .
In the educational system, teachers have the most vital role. They are the main element of the educational systems. It is expected from teachers that they carry the responsibility of enhancing society; raising qualified labour force and providing societal peace. Teachers need to help to individuals in order to socialize them and prepare them to the life. Beside this, they have crucial role in transferring the culture and values of the societies to the next generation (Çelikten, Şanal, & Yeni, 2005) .
In last decades, because of the changings in life circumstances, most of the children have to spend their times in the schools. Having qualified teachers is a pre-requisite for gaining sense of security and self-confidence for the children. Teachers apply the educational curriculums, manage the training process and carry the responsibility of reaching educational purposes. For this reason, effectiveness of the teacher training programs has crucial role in defining the quality educational systems (Ekinci, 2010) . A teacher gains the necessary qualifications with the help of his/her own personality; quality of education that he/she got and vision of education. Beside this, support of the schools has critical importance to gain necessary teaching qualities.
Becoming a good teacher depends on two qualities. The first one is having a quality pre-service training, and the other one is to benefit from in-service resources. All of the reasons show the importance of the supporting teachers in every area in order to help them to develop themselves (Seferoğlu, 2004) . Recently, both the modern life conditions and understanding of the importance of early childhood education lead to increase in need of early childhood education centres. Even though early childhood education is not compulsory in Turkey, schooling rate in early childhood years have been increasing day by day like all around the world.
Early childhood years includes the age of 0 to 6. It is defined as an educational term that children complete almost all physical, socio-emotional, cognitive and also language development which has great impact on their future life (Arslanargun & Tapan, 2011) . If children spend quality time in those years, not only their school success and professional life but also individual lives will be affected in a positive way. The main task of the early childhood centres is that they have to support the children in order to gain basic life skills to have good life conditions both in today and tomorrow (Sheridan, 2001) . If the children have positive experiences during early childhood education, they will gain positive attitudes toward school, learning processes and their own skills (MEB, 2013) . In short, the child will invest in future with the help of quality early childhood education.
The quality of the early childhood years depends on the communication between child, family and teacher. It is a fact that the conditions which the family provide for the child and the type of the communication which they have in the home environment is a decisive factor for the quality of these years. In addition, with the spread of early childhood education centres, the quality of the early childhood years is mostly provided by these centres, especially by the teachers in the centres. One of the determinant criteria for the qualified early childhood years is that teacher's personal and professional features. A qualified early childhood centres needs component teachers (Sheridan, 2001) . Children might be able to explore environment and benefit from learning opportunities if they are sure that they are cared and feel secure in the environment. Consistent and secure relation between child and teacher is the provider of this secure and caring environment (MEB, 2013) .
It is seen that Turkey gives importance to early childhood education just as other developed and developing countries according to the increasing tendency to early childhood education and development in early childhood education. In Turkey, importance of early childhood education is expressed more than other school levels. Especially after 2000's governments of Turkey have given priority to the early childhood education. They allocate more quota for the early childhood education teachers in their teacher assignment list. Moreover, it is observed that educational principals and community leaders give active support for the early childhood education's ex-tensification policies (Arslanargun & Tapan, 2011) .
Today, almost in all universities which have faculty of education in Turkey, there is a department of early childhood education. Department of early childhood education covers 4 years of education which provides necessary theoretical basement and some practical experiences for the pre-service teachers. However, being a teacher needs more practical experience than theoretical knowledge. According to Bakioğlu (2015) , even the teachers have lectures about learning and teaching processes and skills in the undergraduate education years, the teachers who are in the phase of initiation feel themselves insufficient in these skills. Although teachers have some practical experiences in the underground education, they mostly confront with families, school principals and community members because of some social factors in the first years of occupation. Also, they might have increased stress level and professional dissatisfaction due to the difficulty in classroom management and misbehaviour of the students (Mccarthy, Lambert, & Watkins, 2016) .
In the first year of occupation, early childhood education teachers have some questions like "Am I stay alive?"; "May I be able to turn back home without losing any child?"; "May I do this kind of job every day?"; "Will my colleagues accept me?" in their minds. They try to cope with these kinds of problems during the year. In the questioning term, teachers are in need of understanding and feeling of being supported, being comforted and being protected (Ekinci, 2010; Katz, 1972; Rust, 1984) . These questions evolve in the following 5 years. Teachers start to ask some questions such as "What is the need of this child?" and "What should I expect from my students?" After a while, teachers get bored of doing the same thing in each day. They start to look for new opportunities while they are questioning their profession (Işık-Ercan & Perkins, 2017; Katz, 1972; McCarthy et al., 2018) . Teachers' stress level increases while they try to cope with these kinds of questions. As a result, most of the teachers quit the job in their first years in the profession. Sense of dissatisfaction of the teachers who are stressed lead to sense of fatigue. In the following years, consistency of these negative feelings results in leaving the profession (McCarthy et al., 2018) . In this coping process, beginning teachers needs the experienced teachers to be enlightened. In other words, inexperienced teachers need mentors to cope with the problems of the first years of profession.
The phenomenon of mentoring has been mentioned for centuries. It fulfils the gap between theory and practice but there was not enough given importance throughout the years (Bakioğlu, 2015) . Mentoring might be defined as an application of experienced people's both psychological and professional support for the inexperienced once. In the several mentoring studies, it has been said that mentor is more experienced than the mentee. There is a reciprocal relation between mentor and mentee. Mentor shares the skills, knowledge and experiences with mentee in the scope of this mentoring relationship. In the mentoring program, mentor gain new skills, knowledge and experiences as well as mentee. Thus, both the mentor and the mentee benefits from opportunities of the mentoring programs (Ambrosetti, Knight, & Dakkers, 2014) .
Mentoring programs is preferred often in the field of business, management and education. One of the most important reason for this preference is the idea that mentoring programs will make easy the transition from theory to the practice. Specifically, in the educational mentoring programs, mentors give supports about teaching and learning processes to the mentees. In the process, a mentor might follow the way of telling his/her experiences and methods in teaching. By the way, a mentor might choose the way of being a role model for the mentee in order to shed light on beginning teachers' way. Evaluating the mentee in the lecture might be another way in the mentoring programs (Ambrosetti et al., 2014) .
A teacher mentor needs to have clear mind about effective teaching methods; be able to tell appropriate teaching methods according to students' qualities; be able to collaborate with inexperienced teachers in order to reduce their concerns; create the opportunities for professional development of the teachers (Watkins, 2016) . Teacher mentors are advisors for the beginning teachers in paper works, communication with parents and their own professional development. According to Işık-Ercan and Perkins (2017) , in the field of early childhood education, mentoring programs need to focus on children, family and teacher relations; documentation of learning and practice; self-evaluation; activity plans and skill development.
Preservice programs are critical for the teacher training progress. It is because the process covers the programs of preparation for occupation. Also, in the process, preservice teachers are intensely meeting with the teaching practice (Ekinci, 2010) . If the issue is considered in the case of Turkey, newly nominated teachers works as a pre-service teacher in the first year of their profession. Pre-service process includes the performance evaluation, exams and follow-up applications. The process lasts in 1 year. In a year, it is aimed that beginning teachers gain knowledge and experiences about profession in relation with mentoring programs. The nominated teachers have seminars and several practical services under the name of pre-service programs in the scope of mentoring program. Turkey's pre-service training programs for teachers are similar with the mentoring programs of developed countries (Ulubey, 2018) . Pre-service teacher needs to have social relationship with school principals, colleagues and school environment in order to gain positive perspective toward profession and working atmosphere. Thanks to the relations, beginning teachers also gain basic professional skills (Ekinci, 2010 ).
Turkey's Ministry of Education issued a directive about pre-service teachers' training program in 2016. According to the directive, program which prepared by Ministry of Education is applied by school principal and advisor teacher in the school which pre-service teacher is nominated in. According to sentence, mentoring includes both the ministerial program, school principal and advisor teacher. In the school which pre-service teacher is nominated in, there is a practical training program. For this aim, a teacher who has at least 10 years teaching experiences is given responsibility to be an advisor teacher. Pre-service teacher might enter the courses with the advisor teacher. Moreover, school principals control the course of events during the process. Advisor teacher cooperate with the school principal in order to make provision for application of the scheduled practical program (Elbay, 2015) .
To sum up, it is important to have quality mentoring programs for the beginning teachers until adapting to the school environment and occupation. Katz (1972) mentions that a pre-school teacher's adaptation actualizes in the first 5 years of occupation. However, in Turkey, pre-service teacher training program lasts in 1 year. Then there is no other mentoring program is provided for the teachers. It might be said that the teachers are left alone in the classes suddenly. In that case, their adaptation process is also left half-finished. Therefore, decrease in the quality of education becomes unavoidable. Nevertheless, if a country has quality education, the future of the country will be affected in a positive way. Therefore, it is important to deeply find out the problems in mentoring programs for the teachers in order to make contribution to quality level of education in Turkey
In the field of study there are many studies about teacher mentoring and application of it. However, there is not enough study specifically teacher mentoring in the field of early childhood education. That is why it is thought that the study will find out the functional and dysfunctional aspects of the applied teacher mentoring programs in the field of early childhood education. Therefore, the study will contribute to the related field studies and shed light on the future studies. In the research, it is aimed to deeply analyse and find out the views of the pre-school teachers who are in the first 5 years of occupation about mentoring programs which they are included in. For this aim, it is intended to answering following research questions:
• What are the opinions of the pre-school teachers who are in the first 5 year of the occupation about occupation?
• What are the problems and solutions of the preschool teachers who are in the first 5 year of the occupation during the process?
• Are the preschool teachers who are in the first 5 year of the profession aware of the mentoring programs that they are included in?
• How the preschool teachers' who are in the first 5 years of occupation evaluate the mentoring programs that they are included in?
Method

Research Design
In the study, in order to deeply analyse and reveal the participants' views and experiences about related field, the phenomenology one of the qualitative research design was used. Phenomenology studies defines the shared meaning of the experiences about a phenomena or notion by people (Creswell, 2016) . The design of Phenomenology is focused on the phenomena which people are aware of but do not have deeply understanding about it. People may confront with the phenomena through several ways like experiences, perceptions, tendencies, notions and situations. Phenomenology studies prepares an appropriate working base for the studies which aim to study the phenomena which people are not totally strange to but at the same time could not exactly comprehending (Yıldırım & Şimşek, 2016) .
Participant Group
Criterion sampling which in one of the purposive sampling was used in the research. Purposive sampling means that the researcher chooses the participants and places for the study. It is because participants might be willing to give the needed information in order to understand the phenomena which is in the centre of study. There are 3 aspects for the using purposive sampling approach in the qualitative research design. These aspects changes according to features of the approach. These aspects are the decision for who will be chosen as a participant, what are the specific sampling strategies and decision for the size of the sampling group (Creswell, 2016) . Criterion sampling is based on important criterion, all cases that meet the criterion are studied, implicitly comparing the criterion cases with those that do not manifest the criterion (Patton, 2015, p. 576) . The basic criteria for this study is that participant pre-school teachers must be in the first 5 years of their occupation. In this manner, participant group of the study includes the pre-school teachers who are in the first 5 five years of their occupation and who are working in the public early childhood centres during 2017-2018 educational year. There are 7 pre-school teachers in the study. All participants are women. Teachers are working in 3 different public schools in Istanbul. 1 participant is in the first year; 1 participant is in the second year; 1 participant is in the third year and others are in the fourth year of the occupation. The ages of the participants are in between 23 and 28. The table for participants is given below: 
Instruments
In the study, a semi-structured interview form is used in order to reach to views and experiences about mentoring programs which applied for beginning teachers. The questions in the form is prepared by the researcher. Applicability of the questions was controlled by the experts in the field. In the approach, interviewer has the freedom of asking both prepared questions and related additional questions in order to get detailed answers from participants (Yıldırım & Şimşek, 2016) .
Data Collection and Analysis
Interview is a method of having the quality information through conversation with a person who has the needed information. In a quality interview, the questions incentive for the interviewing person to talk. An interview is a communication and relation and at the same time it is an observation (Patton, 2015, p. 896) . In the research, interviews are done face to face. In order to get complete and deep information, sound recording was used. One of the participants did not let the recording so the answers of the participant is written by interviewer. Average interview duration was nearly 20-25 minutes.
The analysis of the data is done by using the descriptive data analysis which is one of methods of qualitative data analysis. The data is summarized and interpreted regarding the research questions. Views of the beginning teachers are examined and relevant views are collected under the pre-codes. After reconsideration of the codes, categories, sub-themes and themes are prepared by taking the scientific research process into consideration. In the Alpaydın (2018) , it is seen that for the descriptive data analysis the same steps are used. In that study, views and expectations of the participants are analysed and codes are attained. With the re-evaluation of the codes, the themes are obtained. The aim of this kind of analysis is to serve the findings in an order and as interpreted to the readers. For this end, data is described in a systematic and openly way. Then, these descriptions are explained and interpreted. The cause and effect relations between the findings are questioned. Lastly, researcher achieves some results. Researcher might relate the revealed themes and interpret them. Also, researcher might make predictions with the results (Yıldırım & Şimşek, 2016) .
Findings
In the research, 8 questions were asked to participants in order to take their views about mentoring programs. Acquired data was analysed according to research questions. At the end of the analysis, findings were revealed.
Views about Occupation
In order to understand the pre-school teachers' opinion about occupation, the question that "What is your views about occupation and work life?" is asked. According to participants' answers views about occupation theme is constituted. Related table is placed below. Participants teachers shared their views about occupation. According to acquired data, 3 teachers shared why they like the occupation. All of the three teachers said that they like the occupation because they like the children. Views of T5 and T6 as follows:
"It is a tiring job but it is also nice because I love children." (T5)
"I chose the early childhood education because both I love the children and wonder how can I be a good mother; how can I be conscious mother. That's why I chose the occupation." (T6)
It has been understood that teachers think that occupation offers some personal benefits. Teachers might have both time for themselves and skills to be a mother thanks to the profession. 
Occupational Problems and Solutions
In order to understand what are the problems and stress factors which participants confront with in the first years of occupation and solutions for these problems several questions were asked. these questions are "What are problems/stress factors that you are confronted with in the first years of occupation" and "What are the solutions in order to cope with these problems; eradicate the stress factors?" according to participants answers table 3 is prepared and placed below. Participants have been confronted with several problems through the first years of occupation. They have found some coping ways for the problems. Firstly, problems of teachers were analysed. Teachers intensely relate the problems with their personal situation. In the topic, the most expressed idea is being inexperienced. However, the participants T2 and T7 mentioned that they had problems in communication with school principals in the past as follow:
"As I mentioned before he mobbed us. Because I was a beginning teacher, I did not know who I can consult or I can tell my problems." (T2) "It doesn't matter whether there are any parents or not in the room. If there is an issue, he reprehended us in any way. Unfortunately, this attitude decreased the teacher motivation. He doesn't able to solve any problem. He drove you directly into a problem, then he wants you to cope with this problem alone." (T7)
Participant teachers explained the mentor roles in the vocational counselling. Ideas of the teachers were collected under the codes of mediator, educational contributor, suggestive and coercive. 4 participant teachers referred to the social contributor role of the school principals like:
"He organizes motivation dinners monthly." (T1)
"When I came to school for the first time, he introduced me to other teachers and school staff." (T7)
At the same time 4 of the participant teachers mentioned that school principals take the role of educational contributor. In other words, they said that their school principals support their occupational development in many ways.
"When it is needed our school principal direct us to the seminars, then we join several of them." (T4)
T3, T4 and T6 mentioned that their school principals counsel them most of the time.
"He informed us about school atmosphere, working and going of the school. He also directed us to the needed fields." (T4) "School principal always talked about the working of the school. He told me that it is done by this way but you can also choose another way that you want." (T6)
Lastly, 3 of the participant teachers mentioned that school principals are coercive instead of being supportive. When the questions which are prepared to take the participants views about pre-service teachers training process were analysed, it is understood that all of the teachers criticized the process. These criticisms are toward system, With the help of relational questions, participant teachers mentioned their opinions about resources that they received during process. According to answers, it is seen that 4 of the participant teachers said that they did not receive any resources during the process. 2 participant teachers mentioned about role of the labour unions in the process. Only 1 teacher mention about the appearance of the teacher mentor in the process. In this manner 4 of the teachers mentions that there is any received resource during the process. Lastly, only one participant mentioned that she is aware of the teacher mentor. Her words were like:
"When I was a teacher in the village, somebody talked about mentoring program but she just came to school once. That was how the program was applied to us."
Teachers have some expectations from their school principals and experienced teachers in the school environment. These expectations are for adapting to the occupation. They also gave some suggestions what there should be in the process. These are expectations from mentor and training process and suggestions for the training process. First of all, teachers expect that their school principals could be helpful in practice, contributor with the school environment, and psychologically supportive. Also, teachers give some suggestions about efficiency of university programs. Beginning teachers mentioned that they are in need of practical support of the experienced teachers and school principals. They give some suggestions as follows:
" For the pre-service teacher training process, participant teachers' suggestions were about received advisor teacher, received supplementary resources and books and explanations of the tasks and responsibilities of the pre-service teachers. Some opinions of the teachers are given like.
"To make easy the process, there would be two teachers in the classroom. I could be with the experienced teacher." (T5)
A participant teacher expects both advisor teacher and supplementary resources during the process. Her opinion is like "As a supplementary resource, as I said before we could have advisor teacher, also we could be given the books which advisor teacher uses." (T7)
Difficulty in communication with parents and school principals or having limited physical resources could be problems for all teaching majors. Çelikten et al. (2005) mention the importance of physical resources in the school environment. In the article it is mentioned that to achieve the target success in education, some conditions must be fulfilled. These conditions are supplying necessary educational equipment's and preparing needed physical facilities. Starting from this point of view, it is a normal situation that teachers who wants to give quality education in their classes drive into a stress while they do not have enough physical resources. Denham, Bassett and Miller (2017) mention the stress factors of the preschool teachers in the school environment. These are long working hours, not having compliments from parents or experienced teachers, inefficiency in physical resources and sense of uselessness. This result is coinciding with the study.
In the study, participant teachers also mentioned that small age working group makes them stressful. This stress factor might be evaluated as a special factor for the pre-school teachers. It is understood that participant teachers were at lost because of the small age children. especially, they have difficulty while they are trying to apart the children from the mothers and securely bond with the children. In the Brazil's (2013) study, it is mentioned that the age group of children and class differences give rise to teachers' stress.
In the study of Ulubey (2018) , the importance of the teacher mentor for the beginning teacher has placed in. It is said that observing the mentor teachers' attitude toward students, way of communication and skill of problem solving might be beneficial for the beginning teachers. Besides, pre-service teachers might have knowledge about way of communication and relation in the class with the help of observation of relation between students and teachers. Observations in the class might enhance the teachers' skill of activity planning, practice, evaluation, communication and directing the students' behaviours. These kinds of applications in the pre-service teacher training programs are important because they help not only to fulfil the need of teaching experiences but also to eradicate the need of occupational practice of the beginning teachers. In the study, beginning teachers mentioned that they are facing with some kind of problems. In order to cope with these problems, they seek help from experienced teachers and school principals. This result is coinciding with the study of Geng, Midford and Buckworth (2015) . In the study, it is mentioned that early childhood education teachers expect more structured and high-quality guiding from their mentors in the process of solving the problems.
Participant beginning preschool teachers mentioned that the use their own solutions in order to solve the problems. This result cause to think that there is a problem in mentoring process. According to report of SETA "Report of Monitoring and Evaluating the Model of Training Pre-service Teacher in Turkey", advisor teacher is a critical factor of the training pre-service teacher programs. Pre-service teachers are under advisor teacher supervision in the first part of the training process. Therefore, it could be understood that advisor teacher has to be a part of the process. However, in the study, just one teacher mentioned that she had mentor during the process. However, the same teacher expressed that this was not a functional application. In the literature, Kardos and Johnson (2010) determined that pre-service teachers always faced with the mismatch of mentor-mentee. Thus, most of the pre-service teachers were not observed by mentors. Moreover, they did not have chance to discuss with the mentors about teaching process.
In the results of the study, it is understood that because participant teachers did not have chance to have enough practice in the university years and also does not have quality mentoring, they claim that having qualified teacher skills comes with experiences. It is because they tried to solve the problems with their efforts during the first year of occupation. The teachers who are not under the supervision of experienced teacher develops some methods based on trial and error like ignoring the problems, changing the educational methods, and finessing the parents toward the problems. However, if the pre-service teachers enter the class under the supervision of advisor teacher; observe the different teachers in the classes; learn the working school procedures without taking any responsibility; follow the school principal in the process, this will prevent the possible trial and error learning (Tunçbilek & Tunay, 2017) . Some of the participant teachers are frustrated by difficulties in the first years of occupation. They think that these difficulties are acceptable; every teacher might have the same problems. That's why they did not expect any help or support from others.
In Turkey, organizing the mentoring programs is the responsibility of school principals. School principal and nominated advisor teacher by school principal has to be role model for the pre-service teacher. Even though it is understood that school principals did not do the right and appropriate choosing of the advisor teacher, participant teachers see their relation positive with their school principals. According to Cantimer (2008) , the responsibility of school principals is not solely informing or dispatching the teachers. At the same time, he/she has to be tolerant in order to solve the problems. Attitudes toward school principals and quality of the works will be differentiated when school principal give value to the teachers. With this way, solutions for the problems may be found easily. According to Balkar and Şahin (2014) , participant educators express that mentor should have the skills of being cooperative, reliable, emphatic and communicative. In accordance with these studies, in this study participant teachers mentioned that they have collaboration with their school principals in a way of open-transparent, formal or informal communication. At the same time, school principals take the role of giving some suggestion about how to act in the school environment; organizing social activities; helping to meet other teachers or helping to connect with parents. Relevantly, in the Naillioğlu Kaymak (2017) , it is found out that pre-service teachers are in relation with the mentors throughout picnics, dinners, touristic trips, sports matches, seminars out of school, breakfasts, home visits, teachers' day celebration etc. In contrast with the common thoughts, some of the teachers have the idea that their school principals have oppressive and coercive politics toward them. Therefore, they claimed that the attitude decreases the motivation of teachers. Similarly, it is understood that pre-service teachers have negative view toward the guiding role of school principals. It is determined that school principals were not helpful for the pre-service teachers during the process. Also they did not allocate time to self-learning process (Ulubey, 2018) .
At last, participated teachers were asked about pre-service teacher training process. After analysing of the data, it is understood that all of the participant teachers criticize the training system, quality of the training and psychological effects of the process. In the study of Okutan and Aydoğdu (2009) , it is mentioned that participant teachers did not satisfied with the pre-service teacher training program. During the program, participants take the course of Turkish Literature, Grammar, History. However, these courses were taken during the all educational life by participant teachers. Therefore, they see the process as a waste of time. In this study, participant teachers also mentioned that the courses in the process are the same with the subject matter knowledge.
Furthermore, the teachers claimed that they did not received any supplementary resources during the process. Some of the participant teachers mentioned the role of the labour unions during the process. It is understood that labour unions not only guiding the pre-service teachers with several resources but also passivate the coercive school principals.
In the SETA report (2017), participant teachers were asked about whether the coordinators or district directorate of national education have an active role in the process or not. A considerable amount of participants were hesitant. Small amount of the teachers claimed that they did not take active role. In this manner, a considerable amount of hesitant participants indicate that they are not aware of the roles of member of district directorate of national education and coordinators. Likewise, in this study, participant teachers said that they were not informed efficiently about the process. They claimed that the trainings which are organized by district directorate of national education are not functional. Moreover, trainings were perfunctory. Crowded training class with the teachers from different majors might be cause for developing this view of the teachers. Relatedly, participant teachers expressed that they could not find any respondent for their problems that they have in the classes. Similarly, with the result, it is determined that pre-service teachers were not informed efficiently about training process; members of district directorate of national education did not take care of the pre-service teachers sufficiently. This situation leads to the development of the idea that trainings out of the school does not have any impact on the teaching experiences (Ulubey, 2018) .
Participant teachers gave some suggestions about expected attitudes and activities which they want to participate in the process. Suggestions are focused on the role of the school principals because they did not have any advisor teacher during the process. Because the teachers are inexperienced and have begun to occupation recently, they wanted that school principals should be a role model for the classroom management and parent's communication. Moreover, they expect that school principals need to be mediator both between other teachers and beginning teachers and between families and beginning teachers. At the same time, the teachers are in need of both physical and psychological support because they face with a lot of difficulties in the first days of the occupation. Expectations of the advisor teacher give some clue about something going wrong during the process.
Teachers are hesitating about having an advisor teacher. It is because they think that it could be helpful to have an advisor teacher when they start to occupation. On the other hand, they thought that having an advisor teacher might be an obstacle to become an independent teacher. However, when the study of Köse (2016) is analysed, it is understood that working with school principal and advisor teacher actively is educationally positive attitude. It is because preservice teacher will have chance to observe the expert teacher in the class; to see how the school process is going; to know school environment and students; to learn how to prepare activity plans and educational materials. In this study, teachers have the idea in contrast with the general literature. Maybe, it is result from having any advisor teacher during the process. They did not have appropriate experiences about the issue. Besides, teachers expected that some supplementary resources and seminars should be served during the process. Also they are in need of explanations what are the tasks and responsibilities they have during the process especially from members of district directorate of national education.
As a result, evaluated data show that participants have some problems special for field of early childhood education. It is understood that age of the children creates several stress factors for the participants in doing their jobs. Besides, participants also have some problems which might be generalizable to other teaching majorities like problems in communication with parents, classroom management and limited physical resources. With the help of the collected data, it is found out that participant preschool teachers feel alone in the process of solving these problems. They try to find their own ways with trial and error in time. Also, participants mostly discuss the inefficiency of the pre-service teacher training programs. They claim that pre-service teacher training programs do not provide special learning and discussion base according to profession. However, it is also mentioned that during the adaptation for the occupation, they are in need of help from both their principals and experienced teachers in the school. These findings indicate that participant teachers do not evaluate the offered mentoring programs as sufficient. According to study findings, it is suggested that participant pre-school teachers need to spend time with people who experienced the similar problems through right and appropriate mentor-mentee matching. During the process, effective seminars might be organized and supplementary resources might be prepared and given for beginning teachers. Because participant teachers are suspicious and have prejudices about pre-service teacher training process, applications in the process might be reviewed and reformed. In short, if pre-service teacher training programs which is special for the profession and quality mentoring programs were provided for the beginning teachers, the adaptation process might become easier and enriched. It might be said that quality adaptation of the teachers might decrease the stress level of teachers. Then it probably affects the quality level of education in their classes.
